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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Westborough High 
School 

Number of pupils in school  928 

Proportion (%) of pupil premium eligible pupils 47 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022  

to 2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Jennifer Napper 

Headteacher 

Pupil premium lead Ismail Patel 

Assistant Headteacher 

Governor lead Sue Timmins 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £412,242 

Recovery premium funding allocation this academic year £61,045 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£473,287 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is to ensure that all pupils are exposed to the ‘best that has been thought 
and said’ in our pursuit of academic excellence, irrespective of socio-economic 
background. As a result of the broad and balanced curriculum on offer at Westborough 
High School, disadvantaged pupils will make very good progress in their studies. This 
will be reflected in their high attainment across the curriculum, particularly the EBacc 
subjects.  

The pupil premium strategy plan has taken into consideration the significant impact of 
the pandemic and how the gap between the disadvantaged and non has widened.  
Diagnostic assessment to ascertain the academic challenges, balanced with 
consideration of the wider external barriers outside of school, have been taken into 
account. This has then informed the selection of evidence based approaches in order to 
improve the life chances of all pupils, with a sharp focus on our disadvantaged cohort.  

The school’s primary focus remains to ensure that pupils experience high quality 
teaching through well sequenced and coherently planned lessons. Research shows that 
quality first teaching is the most important lever that will have the greatest impact on the 
outcomes of all pupils, particularly the disadvantaged. In order to overcome any potential 
barriers and equip pupils with the ‘powerful knowledge,’ investment in professional 
development, training and support for early career teachers as well as recruitment and 
retention of all staff will be integral in consistently implementing the school’s ambitious 
curriculum. As a result, all pupils will make good progress and the gap between the 
disadvantaged pupils and non will diminish over the three-year period.  

The pupil premium strategy will regularly review the impact of the chosen strategies, 
refining the implementation if the strategies are not having the desired effect and 
continually assessing value for money. We will ensure that national strategies such as 
School Led tutoring, tutoring through the National Tutoring programme are incorporated 
in our education recovery plan, specifically supporting those who have been severely 
impacted by the pandemic. This coupled with ensuring the whole school priorities work 
hand in hand with the pupil premium strategy will help make the biggest difference, 
concentrating on the implementation as well as the chosen strategies.      

Apart from our priority of high quality teaching, we will focus on improving the literacy 
levels for all pupils, developing resilience of pupils, including with self-supported learning 
and minimising absence to school. Therefore, our approaches will be a whole school 
approach where every member of staff is aware of the critical part they play in ensuring 
educational success for each and every pupil. We will continue to work with all 
stakeholders including parents, providing support to them based on the needs of our 
pupils. All our approaches will be underpinned by a firm belief that where a need is 
identified we will intervene early in order for pupils to excel at Westborough High School.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Diagnostic assessment and reading age tests indicate that a significant 
number of disadvantaged pupils have lower literacy skills. Upon entry to 
Westborough High School 66% of disadvantaged pupils in year 7 have 
a scaled score of less than 100 compared to 58% of non-disadvantaged 
pupils (Year 7 2021).  Reading tests undertaken for the other year 
groups indicate that on average disadvantaged pupils are on average 1 
year and 10 months behind their chronological reading age, most 
notably in year 8 and 10.  

2 Disadvantaged pupils make less progress than other pupils from the 
same prior attainment band in some EBACC subjects at KS4, compared 
to their non-disadvantaged peers. 

3 The education and wellbeing of many of our disadvantaged pupils has 
been impacted by partial school closures, especially when taking into 
consideration the disproportionate effect that Covid-19 has had on those 
from disadvantaged and ethnic minority backgrounds. These challenges 
have included pupils requiring support with social and emotional issues 
such as anxiety and low self-esteem. During the academic year 2020-
21, there were a total of 251 referrals who were supported through small 
group sessions. These additional challenges have resulted in significant 
gaps in knowledge and pupils falling further behind age-related expecta-
tions. 

4 Low aspirations and self-esteem for a number of pupil premium pupils 
across all year groups is having a detrimental impact on their academic 
progress. Internal quality assurance suggests that disadvantaged pupils 
lack resilience and self-regulation strategies when faced with challeng-
ing tasks. This is having an adverse effect in terms of the achievement 
at secondary school but also in terms of their post 16 choices. 

5 Our attendance data over the last 3 years indicates that attendance 
among disadvantaged pupils has been between 3 - 4% lower than for 
non-disadvantaged pupils. 

22 - 24% of disadvantaged pupils have been ‘persistently absent’ 
compared to 8 - 9% of their non-disadvantaged peers during the pre-
pandemic period. Our assessments and observations indicate that 
absenteeism is negatively impacting disadvantaged pupils’ progress. 



4 

 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

High levels of literacy including improving 
reading ages among disadvantaged 
pupils across school, specifically focusing 
on those pupils below their chronological 
reading age in KS3 and KS4. (KM) 

 

By the end our plan: 

 Reading tests demonstrate improved 
fluency and comprehension skills 
among disadvantaged pupils and will 
be in line or above their chronological 
age 

 Internal quality assurance and work 
in books will demonstrate extended 
writing which is well structured, ‘word 
rich’ and uses subject specific 
vocabulary appropriately 

 Pupils will have the skills to tackle 
challenging texts suitable for their 
chronological reading ages and in 
summative assessments 

Improved attainment among 
disadvantaged pupils across the 
curriculum at the end of KS4, with a focus 
on EBacc subjects. (SA/LM) 

By the end of our current plan in 
2024/25: 

 disadvantaged pupils will be encour-
aged and supported to study EBacc 
subjects 

 Work in books shows a high level of 
challenge demonstrating good or bet-
ter progress alongside continually 
deepening their understanding and 
skills 

2024/25 KS4 outcomes demonstrate that 
disadvantaged pupils achieve: 

 an average Attainment 8 score of 
43.80 in line with their non-disadvan-
taged peers in 2019 (disadvantaged 
36.61 2019 and 39.88 in 2021) 

 an EBacc average point score of 
3.76 in line with their non-disadvan-
taged peers in 2019 (disadvantaged 
2.89 and 3.14 in 2021) 

Improved metacognitive and self-
regulatory skills among disadvantaged 
pupils across all subjects. (HK) 

Teacher reports and class observations 
suggest disadvantaged pupils are: 
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 confident learners with positive 
attitudes to learning. As a result, they 
are better at regulating their own 
learning resulting in a reduction in 
disadvantage pupil’s representation 
in the misbehaviour statistics 

 increased proportion of 
disadvantaged pupils progress to a 
range of further education providers 
with a reduction in the NEET 
statistics 

 work in books shows a high level of 
challenge and resilience, where 
pupils are not afraid to make 
mistakes and culture of learning from 
mistakes is created 

To achieve and sustain improved 
wellbeing for all pupils, including those 
who are disadvantaged. (GS/ADQ) 

Sustained high levels of wellbeing from 
2024/25 demonstrated by: 

 qualitative and quantitative data from 
student voice, student and parent 
surveys and teacher observations. 

 a significant increase in participation 
in enrichment activities, particularly 
among disadvantaged pupils.     

To achieve and sustain improved 
attendance for all pupils, particularly our 
disadvantaged pupils. (UA) 

Sustained high attendance from 2024/25 
demonstrated by: 

 the overall absence rate for all pupils 
being no more than 5%, and the at-
tendance gap between disadvan-
taged pupils and their non-disadvan-
taged peers being reduced by 2%. 

 the percentage of all pupils who are 
persistently absent being below 15% 
and the figure among disadvantaged 
pupils being no more than 8% lower 
than their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £236,769 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Relentless focus on 
high quality teaching 
where every teacher 
is challenged and 
supported is key to 
improving their 
teaching practice, 
including bespoke 
support for 
ECT’s/RQT’s.  

 

This will also include 
recruitment and 
retention where 
required.    

Research shows that ‘high quality teaching is 
the most important lever that will help to 
improve disadvantaged outcomes’. This has 
been identified as a key principle in the EEF 
Guide to the Pupil Premium.  

 

Internal quality assurance of the deployment of 
highly skilled Advanced Practitioners also 
supports this rationale, not only helping the 
disadvantaged pupils but every pupil in the 
class. Research for Education Inspection 
Framework in 2019 reports that the ‘teaching 
effectiveness is a strong predictor of pupils’ 
progress throughout school, and having a 
succession of strong or weak teachers can 
have lasting effects’. 

 

EIF also highlights that achievement is 
maximised when teachers actively present 
material and structure taking in to consideration 
cognitive science research, observation of 
expert teachers and the use of models and 
instruction. Combining this with a model where 
teachers including Early Career teachers are 
supported by an expert teacher using the 
instructional coaching model will help ensure 
that there is high quality teaching. All the while 
reinforcing the school mantra of every lesson 
counts. This approach is mainly supported by 
an emerging body of evidence in the United 
States but currently not in an English School 
context, as noted in the research project of 
Early-career support by Ambition Institute and 
the Chartered College of Teaching. Therefore, 
robust monitoring of this evidence base will 
ensure that it is adapted to our school’s context 
and needs. However, it is important to highlight 

1,2 
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that the school was part of this pilot project, and 
our findings show that regular one-to-one 
coaching focussing on an aspect of deliberate 
practice through observation and feedback 
cycles has developed and enhanced the quality 
of teaching at Westborough.  

Purchase of 
standardised 
diagnostic 
assessments.  

 

CPD for staff on the 
use of diagnostic 
assessment so that 
the application of 
knowledge tasks 
identify gaps in 
knowledge. 

Standardised tests can provide intelligence on 
the strengths and weakness of individual 
pupils. This will allow appropriate actions to be 
implemented through targeted interventions.  

 

Alongside this developing the ability of teachers 
to reflect on the pupils’ strengths and 
weaknesses using diagnostic assessment will 
help pupils know more and remember more. 
Findings from the EEF Diagnostic Assessment 
insights will be incorporated in to the training of 
teachers.  

 

 

1,2 

Professional 
development for staff 
prioritising 
disciplinary literacy 
so all staff are 
supported to teach 
literacy and 
communication skills 
focussing on subject 
specific literacy.  

 

This will be rolled out 
into all priority 
subjects with the 
science leading.  

Research shows that to increase academic 
attainment, vocabulary development must be at 
the forefront of any literacy strategy. This is 
also supported by the EEF as part of their 
recommendations in Improving Literacy in 
Secondary Schools. It is recommended that 
school leaders prioritise subject specific literacy 
training, rather than general approaches.   

 

By providing time and support for teachers to 
define high quality reading and oracy, this in 
turn can be translated into high quality writing in 
all subjects, dependent on the demands of the 
subject. — ‘What is Disciplinary Literacy and 
Why Does it Matter?’ by Timothy and Cynthia 
Shanahan (2012). 
 

1,2 

CPD for staff on 
reading 
comprehension 
strategies to support 
pupils to access 
challenging reading 
texts/extracts in 
every subject. 
Where deemed 
necessary listening 
to pupils read to 

Research commissioned by the government 
titled ‘Pupils' progress in the 2020 to 2021 
academic year’ has suggested that much of the 
work in reducing the attainment gap between 
disadvantaged and non has been eroded away 
in terms of literacy levels and attainment. The 
findings of this study alongside 
recommendation 5 in Improving Literacy in 
Secondary Schools is incorporated in the whole 
school reading to learn strategy taking in to 
account the impact of the pandemic, with a 

1,2 
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help improve fluency 
and automaticity.  

sharp focus on those from disadvantage 
backgrounds. 

Developing metacog-
nitive and self-regula-
tion skills in all pupils.  

This will include 
teacher training and 
support. Highly 
skilled practitioners 
will develop and im-
plement effective 
strategies before be-
ing rolled out to prior-
ity subjects.  

Teaching metacognitive strategies will help pu-
pils to think about their own learning more ex-
plicitly, through the teaching of specific strate-
gies for planning, monitoring, and evaluating 
their learning. This is an inexpensive method to 
help pupils become independent learners and 
has high impact (+7 months additional pro-
gress).  
 
Metacognition and self-regulation | Toolkit 
Strand | Education Endowment Foundation | 
EEF 

1,2,4 

 

Targeted academic support (for example, tutoring, one-to-one support 
structured interventions)  

Budgeted cost: £79,679 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Lexia is used 
effectively in KS3 
classes 

EEF research shows that when pupils are 
offered Lexia they made an additional two 
months’ progress in reading compared to other 
children.  

 

1,2,4 

Bedrock Learning 
used effectively in 
year 7 -10 classes to 
promote a ‘word 
rich’ culture and 
improve literacy 
levels 

Bedrock Vocabulary is an online platform which 
exposes pupils to a wide range of vocabulary, 
including both fiction and non. 
Recommendation 2 in Improving Literacy in 
Secondary Schools highlights the significant 
challenge that secondary schools face to 
develop secure knowledge using specialised 
and technical vocabulary to access the 
curriculum. Bedrock learning will provide pupils 
with an environment of rich oral and written 
language alongside hearing and seeing new 
words used.   

 

We want to encourage all pupils to become 
word rich through reading and acquiring a 
broad vocabulary – ‘The word rich will get 
richer, while the word poor will get poorer.’ 
Rigney, The Matthew Effect p.76 

1,2,4 
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Targeted additional 
support for pupils 
who are 
underperforming 
and need additional 
help to comprehend 
text, including: - 
Arrow reading 
intervention; 
corrective reading; 
reciprocal reading; 
Voice 21 

Research shows that having a structured 
approach to teaching reading comprehension 
strategies results in pupils making 2 months’ 
additional progress in terms of reading 
comprehension and overall reading. The EEF 
trial on Reciprocal Reading involved primary 
schools, therefore this strategy will only be 
deployed where pupils are significantly behind 
their chronological age. The programmes used 
have been evaluated and its effectiveness will 
be continually monitored.  

 

Further evidence by the EEF reading 
comprehension strategies also report high 
impact, on average +6 months progress. 

 

1,2,4 

Engaging with the 
National Tutoring 
Programme to 
provide a blend of 
tuition, academic 
mentoring, and 
school-led tutoring 
for pupils whose 
education has been 
most impacted by 
the pandemic. A 
significant proportion 
of the pupils who 
receive tutoring will 
be disadvantaged, 
including those who 
are high attainers.  

Tuition targeted at specific needs and 
knowledge gaps can be an effective method to 
support low attaining pupils or those falling be-
hind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 

 

The chosen approach will consider the 
research and the most effective intervention 
based on the needs of individual pupils.  

2,4,5 

TLR holders, 
Advanced 
Practitioners and 
Senior Leaders to 
support in the 
EBACC subjects so 
that there is rapid 
improvement in the 
disadvantaged 
pupils’ outcomes of 
all ability bands. 
This will also include 
the use of specialist 
software and data 
systems to target 
underperformance in 
a timely manner. 

Findings from Supporting the attainment of dis-
advantaged pupils’ achievement briefing con-
ducted for the DfE by the NFER in 2015 high-
lights that ‘for poor pupils the difference be-
tween a good teacher and bad teacher is a 
whole year’s learning’.  

Taking into consideration this research and the 
schools’ own findings, high quality teaching 
alongside Advanced Practitioners and Leaders 
supporting through high quality training will en-
sure that the schools’ ambitious curriculum is 
being implemented as intended, as a result im-
proving outcomes of all pupils, particularly the 
disadvantaged. The above research also high-
lights the importance of using data to review 
progress, identify under performance and ad-
dress these quickly.  

All 
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Where pupils have 
had extended 
periods of absence 
ensure that pupils 
catch up on work 
missed through 
developing systems 
and providing 
access to resources 
e.g., digital devices, 
books, internet to 
name a few 

Pupils are having to continue to isolate due to 
the Covid-19 pandemic. EEF report on the Im-
pact of school closures on the attainment gap 
states that school closures will widen the gap 
between disadvantaged and non-disadvan-
taged peers, median estimate of 36%. It also 
states to mitigate the extent to which this gap 
widens, high quality remote learning is needed. 
Therefore, as a school we will continue to in-
vest in supporting pupils by providing access to 
technology and implementing whole school 
systems inline with the strategic plan of self-
study. Especially supporting those pupils when 
absence is unavoidable, including when pupils 
are self-isolating as outlined in the Covid-19 
support for schools by the EEF. Consideration 
will also be given to how to best support par-
ents using the guidance report by the EEF on 
Working with Parents to Support Children’s 
Learning 

2,5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £156,839 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles 
of good practice set 
out in DfE’s Improving 
School Attendance 
advice. 

Staff will receive 
training and time to 
develop and 
implement new 
procedures. 
Alongside adding 
additional capacity of 
Attendance/support 
officers who will be 
appointed to improve 
attendance. There 
will continue to be 
dedicated support 
staff including Year 
Leaders/Progress 

We can’t improve the attainment of pupils if 
they are not attending, identified as a key step 
in the NFER briefing for school leaders.  

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels.  

 

Also our school findings alongside the EEF 
guide on Pupil Premium (wider strategies) 
identifies that one of the most significant 
non-academic barrier to pupils success in 
school is attendance linked to a broader 
challenge of the value of education in some 
of our school community. Findings from how 
to best support parents using the guidance 
report by the EEF on Working with Parents 
to Support Children’s Learning will also be 
incorporated as part of this strategy. 

4,5 
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Leaders focussing on 
monitoring pupils and 
following up quickly 
on truancies. 

 

Targeted support to 
help parents e.g., the 
schools breakfast 
club 

 

Targeted support 
using trained pastoral 
staff for pupils who 
struggle to pay 
attention and 
therefore cannot 
access learning, 
including the 
recommendations 
from the pupil 
premium review in 
2021. This continues 
to remain a priority: 
so that disadvantaged 
students do not make 
up a 
disproportionately 
high number of those 
appearing in the 
misbehaviour 
statistics. 

Research from the NFER shows that suc-
cessful schools have effective behaviour strat-
egies; this is the case at Westborough. Alt-
hough a small proportion of disadvantaged 
pupils need extra support to develop positive 
attitudes to learning and resilience when the 
lesson is challenging.  

Effective behaviour strategies is also sup-
ported by research published by the EEF Im-
proving Behaviour in Schools specifically rec-
ommendation 5 on using targeted approaches 
to meet the individual needs of pupils.  

Consideration has also been given to promot-
ing positive self-belief to ensure pupils experi-
ence successful learning in school. Creating a 
sufficiently disciplined environment in school 
and classrooms is a prerequisite for any 
learning to take place., However, we must en-
sure we support each individual pupil based 
on their needs as noted in the Education in-
spection framework January 2019, ‘Creating a 
supportive environment with clear boundaries 
is particularly important. This means that, 
while supportive and caring, schools, for ex-
ample, should also be disciplined, orderly en-
vironments with clear, though not stifling, 
rules and procedures’ (Muijs & Reynolds, 
2017).  

 

 

4,5 

Resources and 
staffing to support the 
implementation of the 
school’s mental 
health strategy, 
including adoption of 
a cognitive 
behavioural therapy 

Research on the Covid-19 mental health and 
wellbeing survey (chapter 4) indicates that 
during the pandemic, some disadvantaged 
young people and children, such as children 
in care or those who are disadvantaged fi-
nancially, have reported poorer mental 
health and wellbeing Parents/carers from 

3,4,5 
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(CBT) intervention for 
specific pupils who 
require support with 
regulating their 
behaviour and 
emotions. 

This includes 
additional capacity 
through the 
deployment of the 
Family Liaison 
Officer, training for 
school staff focussing 
on our pastoral staff, 
where deemed 
necessary 
collaborating with 
external agencies. 
 

Targeted support for 
pupils whose low self-
esteem and emotional 
resilience has 
significant impact on 
their academic 
progress  

households with lower annual incomes re-
ported their children having higher levels of 
symptoms of behavioural, emotional and at-
tentional difficulties than those with higher 
annual income throughout the pandemic. As 
lockdown progressed parents/carers from 
higher income households reported de-
creases in symptoms whereas there was rel-
atively little change for those from lower in-
come households.  

 

There is evidence to suggest that CBT can 
have a high impact on risk behaviours and 
behavioural difficulties: 

Cognitive Behavioural Therapy - Youth En-
dowment Fund 

EIF’s report on adolescent mental health 
found good evidence that CBT interventions 
support young people’s social and emotional 
skills and can reduce symptoms of anxiety 
and depression:  

Adolescent mental health: A systematic 
review on the effectiveness of school-based 
interventions | Early Intervention Foundation 
(eif.org.uk) 

Use of software and 
web-based platforms 
which help staff to 
use seating plans 
effectively so that 
there is a focus on 
disadvantaged pupils 
in each lesson. This 
will include key 
indicators e.g. 
reading ages, 
alongside other useful 
information such as 
behaviour statistics to 
inform appropriate 
teaching strategies. 

Providing opportunities for staff to revisit their 
seating plans alongside assessment and 
monitoring cycles will allow teachers to reflect 
on the curriculum needs and the most 
effective way to deliver the content, adapting 
their practice and plans dependent on the 
gaps in knowledge.   

US environmental psychologist Professor 
Robert Sommer optimises this belief 
commenting ‘The teacher’s educational 
philosophy will be reflected in the layout of the 
classroom. The teacher should be able to 
justify the arrangement of desks and chairs on 
the basis of certain educational goals. There 
is no ideal classroom layout for all activities.’ 
(Sommer, 1977) 

 

 

A comprehensive 
programme to 
enhance the 
curriculum which 
includes visits to 

Many disadvantaged pupils lack the opportu-
nities of their non-disadvantaged peers and 
exposure to the wider world. Enhancing pu-
pils’ cultural capital in school will have a posi-

4,5 
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universities; financial 
support to ensure 
participation in school 
trips and visits (team 
building; exposure to 
the Arts; enterprise 
and sporting 
activities. Enriched 
through an enhanced 
PSHE programme 

tive impact on pupil’s aspirations and self-es-
teem. Recent research on cultural capital ar-
gues that extracurricular activities may en-
hance children's intellectual creativity, 
breadth, and scope (Kaufman and Gabler, 
2004) and moreover that cultural participation 
may lead to a genuine increase in analytical 
and academic competence (Kisida et al., 
2014). 
 

As a significant 
amount of learning 
time has possibly 
been lost, there is an 
increased risk of 
disadvantaged pupils 
becoming classed as 
NEET once they 
leave secondary 
school. Access to 
specialist careers 
advice and guidance 
will be provided. If 
possible, participation 
in local and national 
competitions. 
Activities/programmes 
(Outdoor Adventure 
Learning) which 
promote resilience 
such as through the 
wider curriculum. 

In a press release by the EEF on a report be-
tween themselves and the Bank of America, it 
found that found that teenagers from poorer 
homes are more likely to be uncertain about 
the qualifications they need to access their 
chosen career and get the skills they need. 
 
A parliamentary education committee report 
championing left behind groups also high-
lights high quality careers guidance to tackle 
the underachievement of the most disadvan-
taged, particularly those from white working 
class backgrounds.  
 

 

2,4,5 

Staff provide 
guidance to pupils 
including through the 
student council and 
where deemed 
necessary visit the 
community to talk to 
parents about the 
importance of 
learning.  

The EEF research on ‘Working with Parents 
to Support Children’s Learning’ published in 
Dec 2018, reviews the best available re-
search to offer offering 4 key recommenda-
tions. Further evidence from the EEF Teach-
ing and Learning Toolkit and suggests that 
effective parental engagement can lead to 
learning gains of +4 months over the course 
of a year. 

4,5 

Total budgeted cost: £473,287  
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 
academic year.  

Due to COVID-19, performance measures have not been published for 2020-21, and 
2019-20. A detailed Pupil Premium review has taken place at key intervals last academic 
year, this has included all stakeholders, pupils, parents, staff and governors. These 
evaluations can be found on the school website at https://www.w-h-s.org.uk/pupil-
premium/. 

Some key findings have been outlined below: 

 In terms of the school’s own analysis of reading tests, the gap between the disad-
vantaged and non has widened between 4-6 months, with the disadvantaged pu-
pils being on average 1 year and 10 months below their chronological age.  

 GCSE exams results show that the attainment of disadvantaged pupils continues 
to improve.  

 In terms of the GCSE teacher assessed grades for leavers 2021, the basics 
measure increased to 25% compared to 14% in 2019 for grades 5 and 
above. In terms of grade 4, this increased to 48% compared to 37% for 
leavers 2019.  

 For other EBACC measures, pupils entered and achieving a grade 4 in 2 
science subjects was 41% for disadvantaged pupils in 2019, slightly in-
creasing to 43% in 2021. For languages this was 68% in 2019, better than 
their non-disadvantaged peers, compared to 69% this year. Finally, in 
terms of humanities subjects this was 29% in 2019 compared to 35% in 
2021 for pupils achieving a grade 4 or better.  

 Tracking and monitoring of the 1:1 and 3:1 MyTutor tutoring programme last aca-
demic year, benefitted 70 year 11 & 10 pupils in total. The highly effectively man-
agement of the MyTutor programme resulted in attendance to lessons of 89%, 
above MyTutor’s national average of 70%. In terms of outcomes for those receiv-
ing additional tutoring, 62% of the year 11 pupils (30 pupils) achieved 9-5 in maths 
and 89% in English. In terms of the Basics measure 53% achieved this measure 
in terms of 9-5. When considering the 9-4 measure, 90% achieved this in maths 
and 89% in English.  

 As the school has a large proportion of pupils who are classed as disadvantaged, 
47%, access to digital resources was crucial for pupils to access learning during 
self- isolation or the national lockdown. In terms of the number of devices loaned 
out, there were 316 pupils who benefited from either a short term or long-term 
loan. This most definitely helped support the most vulnerable allowing them to 
access learning or catch up with work missed.  
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 The overall absence for disadvantaged pupils was 14.8% compared to 8.1% in 
2019 (these figures are only up to March 2019 as a result of the national lock-
down.)  

 In terms of persistent absence, the figure increased to 52.34% compared to 
25.78% in 2019, (once more these figures are only up to March 2019 due to the 
lockdown.) When considering the school population and the large South Asian 
background it is worth pointing out the disproportionate effect Covid-19 has had 
on those from ethnic minority backgrounds, only widening social inequalities fur-
ther. These gaps are larger than in previous years, which is why attendance is a 
focus of our current plan. 

Externally provided programmes 

Programme Provider 

Lexia Core 5  Lexia 

A.R.R.O.W Literacy Programme Arrow Learn 

NGRT Reading Test GL Assessment 

CAT4 GL Assessment 

Service pupil premium funding  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information 

The Pupil Premium Strategy will work hand in hand with our whole school priorities 
taking in account relevant research ensuring if needed it is adapted to our school 
context. We will continue to evaluate the implementation of all our chosen strategies 
continually assessing the impact and the value for money, if it is not having the desired 
impact the strategies will be refined. The schools focus will remain on ensuring that all 
pupils make good progress at Westborough High School with the ambition of that 
although pupils may start classed as disadvantaged, they do not leave disadvantaged.  

 


